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This s^sester unit on change vaa design^ for use in 
a pull-s3ut program (meeting approsimately 90 minutes per week) for 
gifted students in grades 1 through 3. The unit focuses on how change 
affects people's daily lives and impacts on the family, coamaunity, 
culture, governa^nt, aiul vorld. The basic goals of the unit are for 
the students to understand the follcwingi (1) change affects aanJund; 
(2) man adapts to change; (3) change can l>e positive or negative; and 
(4) Change is ongoing. The 14 lesson plans each have a different 
theme and offer a variety of suggested activities. Sample activities 
include listing important events and changes in the students* lives, 
identifying and locating countries a child's relatives are fr^, 
studying one coimtry in more depth and sharing information learned, 
trying out native food dishes, making a family tree, becoming 
familiar with local history and geography (in this case, 
Llbertyvilie, Illinois), and learning a£>out local, state, and 
national leaders. (DB) 
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This semM^ unit was designed for gifted students in grades one 
ttirough three for a puU-out gifted program which meets approximately 90 
minutes per we^. A variety of activities are suggested throughout the 

UfM. 

Chan^ affects us in our daily lives and has an impact on the family, 
community, ci^re, government, and world we Hve in. Ttw t>asic goals of 
tfie unit are for students to understand the following: 

1. Change affects manldnd 

2. Man adapts to cimge 

3. Change can be positive or negative 

4. Change is ongoing 



LESSON 1: THE FAMILY AS A UNIT OF CHANGE 



Students wHl ms&}vw the^ role in the fanilty unit. They will 
umJ^r^nd that families change, as weH as the n^es within the family. 
Students wifl investigate their femily's heritage and how it has made an 
impact on their present Hves. 

Sl^K3£STED ACnVITtES: 

1. Have the dass define what malces a family. 

2. Students will Hst different idnds of families. (Two adults with no 
childrenp single parent, etc.) 

3. Compare/contrast families within the classroom. Discuss what it 
takes to maice a family. 

4. Students will cHscuss what changes have occurred in their families in 
their individual life times. 

5. Share a story with the class of a nontraditional fanrUly or changes that 
can occur within the family structure. (Logond of tha Bluabonnet by Tomie 
dePaola, YmHsL by Tony Johnston, CHm^atifs Divorce by Uurene K. Brown, 
My Friend has Four Parents by Margaret O. Hyde, Two Placw tQ Steep by 
Joan Schuchman, The Fan of Fre ddie the Leaf by Leo Busca^ia, i§i»2dt2y& 
Max by HoHy Keller, No Beasts! No Children! by Beverty Keller, My Mom Got 
a Job by Luda Smith) 

LESSON TWO: INDIVIDUAL TIME UNES 
SUGGESTED ACTIViTIES: 

1. Have students list Important events in their lives. 

2. Have students list changes that have taken place in their family during 
their lifetime, (deaths, pets, births, moves, career changes, new schools 
and homes, new neighbors , new friends, etc.) 
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3. Instruct students to put events from (terns #1 and #2 in chronological 
order. 

4. Have students construct imfivkkial time Hnes. Er^ourage ttiem to 
Ulustrate their timeline, including photographs. 

5. Share and c^play tim^iim. Compare/contrast the Idnds of dianges 
they have experienced. 

l^SSON THREE: FAMO-Y T£S 

The next few lessons are focused on ohtalnir^ information about 
students' individual famHy histories. 

Students wilt t>e interviewing a famHy member and may want to b 
togin thinking about which relative he/she wants to learn more about. 

In this lesson, studems will be working with their parents to obtain 
information about their heritage. 

SUGGESTED ACTIVITIES: 

1. Ask students to name the countries their relatives came from, as the 
teacher lists them on the chalkboard. 

2. Ask students to share special tradiions, holiday, meals, events, that 
their family cei^rates as a result of their heritage. 

3. Distribute Worksheet #1, and instruct students to have parents assist 
in completing it. 

4. After data from this worksheet is collected, students can share the 
lnformatk>n in dass. A creathre writing lesson can follow. Using the 
word processor, students can each write and illustrate a story about an 
interesting family member. The stories can be complied in a class book 
entitled Tabulous Family Facts.' 



WORKSHEET #1 FAMILY HERITAGE 
Name: 

Date: 

MY IWCyi>CRS FAMILY 

1. My mother's family name is . 

It means . 

2. The first members of the family to come to the United States were 
. The year they canw was 

3. They came to the United States tmcause 



4. The country they came from was 

5. My mother's family has these traditions 



6. My mother's family eats these traditional dishes 



7. Other interesting facts about my mother's family 
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MY FATHERS FAMILY 



1. My father's famlty name Is . 

It means . 

2. The first members of the family to come to the UnlM States were 
. The year they came was 

3. They came to the United States tocause 



4. The country they came from was 

5. My father's family has these traditions 



6. My father's family eats these traditional dishes 



7. Other interesting facts about my father's ^mily 



LESSON FOUR: FAMILY PlhWJPS 

MATERIALS I^KD: World Map 

Adh^ve dots or push ^ns 
String 

Individual school pictures 
SUGGESTED ACTlVmES: 

1. CREATE A BULLETIN ^>ARD FOR THIS LESSON. Altow students to 
idei^ their countries of origin on the wold map. (These can be 
pim^ias^ at local school supply stores and are poster-board sized) Have 
incfividual sdtool pictures (even fnm previous years) placed around the 
wc^ map. Conn^ the country of origin with a piece of string to the 
students' photo. 

LESSON FIVE: WHIOl COUNTRY FOR ME? 

Students wSI research the country of their origin. (Have them choose 
one only.) 

SUGGESTED ACnVITIES: 

1. Provide time in the learning center for students to vwrk on the country 
of their origin. Encourage children to bring in books from the public 
library. Teachers may opt to pull books and mate a learning center in the 
classroom. Back Issues of Nationai Gaooraphlc or National Qgogfaphic 
World should be available before students begin their work. 

2. Distribute Worksheet #2 fcr students to complete. 

3. Students will complete the worksheets. This may take more than one 
or two sesstons. 

4. Encourage students to bring items from home from their special 
country of interest to share when all worksheets are completed. 
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WOR»«HEET #2 WHJCH (X>UNTRY FOR ME? 

1. THE COUNTRY f AM STUDYING: 

2. it Is on the continent of: 

3. On a ser>arate piece of paper, draw or trace the outline of your country. 
Label the capital dty, major rivers, mountains, lakes, other important 
cities. 

4. On a separate sheet of paper, draw a picture of the national flag, using 
the correct colors. 

5. What language do the people in your country spealc? 

6. What kind of money do they use? 

7. What traditional foods do the people in your countoy eat? 



8. What products come from this country? (Agricultural and Industrial) 



9. What products does this country need to IMPORT, or get from other 
places? 



10. What traditions or daily life routines would be differem from the way 
we live in our country? 
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11. list and explain the special holidays that are celebrated In this 
country. 



12. What spedal tNn^s do they do on these holidays that we do not do 
here? 



13. Learn a phrase in the language native to this country. Share it with 
your classmates. (Hello, thank you, please, how are you, may name is, etc.) 




Gxeece India Israel 



IC 
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LESSONSIX: SHAREAOOUNTRY 



Provkto time for students to share infbmn^n at)out the countries 
mey res^rch. Encourage tliem to bring items frwn home which represent 
ttieb' coumry. (ctottrtng, crate, art, music, etc.) Students can identify 
their cotmtry on the map created from Lesson Four. 

^udents wUI ^gn up for a pert luck Int^natlonal Lur^heon on a date 
convenient to the class, ^udents wIM tKing in a traditional dish from the 
country they researched. Parerrts can lie invited to attend, along with 
classroom teachers and the prindpal. We found this to fc)e great fun, 
e^ectoHy if it is around a hottitay time. 

Students shotM vm&r a cc^tume or piece of clothing traditional to 
thefr country. Reports about the countries and the class booK on "Famous 
Fantily Facts' can also tm shared befc^ or after the luncheon, or left on 
display for parents, teachers, and the principal to view. 

SUGGESTED EXTEI^D ACTIVmES: 

1. Students can bring in music, art, or perform a folic dance from the 
country they researched. 

2. Using a data base program on the conrputer, students can create a data 
base on the countries they researched. Possible fields might be name, 
continent, capital city, major rivers, national flags language, currency, 
traditional foods. 

3. Videotape the presentations of reports and show the tape at the 
luncheon. 

4. CompHe a class dictionary using the foreign phrases students learned 
from their reports. 

5. Students may find that their country has change 1 since their ancestors 
immigrated to America. Some countries have mergeo with others (Ease 
and West Gennany) whHe others have broken away to become independent 
nattons. Discuss how and why countries have altered their borders. 
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LES^SEVBI: ATASTEC^1>eV\mJ} 
SUGGESTED AGTIVmES: 

1. Students wiH bring in traditional dishes from the^ country of origin. 

2. You noay dioose to have students perform traditional dances, play the 
music, or <£splay the folk art from the (fifferent countries, as weN as 
display the fact sheets that students completed. 

3. White serving lunch, play ^e vidm>tape of the reports students 
presented, or play tradi^nal folk music. 

4. Display the dictionary students created and illustrated from the 
foreign phrases they learned. 

LESSONS EKBHTAI^ NINE: BRANCHtNQOUT 

Students wiH k>e comiMeting a family tr^. They will t>e interviewing 
a famSy membm* to assist them in omipietlng the chart. Encourage them 
to interview a reletive other than their parents. 

You may use WORKSHEET #3 and WORKSHEET #4 lor ^u^nts to 
gather information about their herita^, or you can consult Steven Cane/s 
Kms AMERICA, pagos 26-37 for addittonal charts and information. 
WORKSHEET #3 is frar the Motifs side of the famiiy, and WORKSHEET #4 
is for the father's Mb. It is recommended that you hand out only one 
sheet at a sesskHi. Shidents can begin work on these in class, but must 
compile ihsm at home. 

CAUTION: Before engaging in any of these activities, you may wish to 
contact parents of any adopted students in the class, in the event they 
may feet uncomfortable. 
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W0W<SHEEr#3 GETTING TO MY ROOTS 

NAME: 

DATE: 

Interview one or more family members to help you fill this out. 

STUDENTS FULL NAME 




FULL NAMES OF STUCOfTS SISTERS: 



FULL NAMES OF STUDBTTS BROT>«RS: 



MATERNAL SIDE (MOTHER'S) 
MOTHER'S FUa NAI^ (MAIDEN NAME INCLUDED): 



FUa NAMES OF MOTHERS SISTERS: 



o 
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FULL NA^ES NKyrHB^S BRan^«: 



GRANDFATHERS FULL NAME: 



FULL HMJES GRANDFAH^RS SiSTS^: 



FULL Ufi^S OF GRANC»=A1>^S BROTHERS: 



GRANDMOThCR^ FULL NAME ^C^N NAME HMCLUDED): 



FULL NA^£S GRANDMOTHERS SISTERS: 
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FULL NAME OF GREAT-QRANi:»^AT^: 
FUa NAME OF GREAT-GRANDMOTHER (MAIDEN NA^ NCLUI^D): 
ADDITIONAL FACTS: 

1. What Intdrestlng fSL(As about the family did you learn? 

2. What Is the meaning of the famHy name? 

3. Share a funny family story from the past. 

4. Tell how the family has changed over the years. 

5. Name the different places the family has lived. 

6. ADDITIONAL FACTS: 
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WORKSHEET #4 GETTING TO MY ROOTS 

STUDENT NAME: > 

PATERNAL SIDE (FATHER'S) 
FATHERS FULL NAME: 



FUa NAMES OF FATFCRS SISTERS: 



FULL NAMES OF FAT^CffS BROTHERS: 



GRANCFATHER'S FULL NAME: 



FULL NAMES OF GRANDFATHERS SISTERS: 



FULL ^4A^/ES GRANDFATHERS BROTHERS: 
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GRANDI^THEfrS FULL mm (fmi^ NAME H^TCLUDED): 



FULL NAMES OF GRANCM^THEfTS SISTERS: 



FULL NAh^S OF GRANDMOD-ERS BROTHERS: 



FUa NAME OF GREAT-GRANI^ATHER: 



FULL NAME OF GREAT-GRANDMOTHER (MAIDEN NAME INCLUDED): 



ADDITIONAL FACTS: 

1. What interesting tacts about the family did you lear.,7 

2. What Is the meaning of the family name? 

3. Share a funny family story from the past. 
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4. TeN how the famUy has changed over the years. 

5. Name the different places the family has lived. 

6. ADOmONAL FACTS: 
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LESSONTBJ: FRC^ ROOTS TO TPEES 



MATERIALS: Com|)l^ Worksheets #3 and #4 

Worksheet #5 
Construction Paf>er 

Students wiH transfier information from the Worksheets #3 and #4 
to the family tree Worksheet #5. (From Steven Caney's KWff' America 
tKiok, or the teacher or students can design an c^^nal pattern of their 
own.) 

SUGGESTED ACTIVITIES: 

1. Studente can share the information they learned ahout their ^lly 
from completed vvorksheete #3 and #4. AHow time tor tt^ to share any 
new infcmnation tiiey learned about themselves, or family stories that 
have t>een handed down. 

2. Have students cttscuss how their ^ily has changed over the years. 
Have students predict what changes wHI occur in tiie future. 

3. Distiibute Worksheet #5 and instruct students to transfer information 
from their completed worksheets to their family tree. 

4. The family trees can be mounted on colored constru<^n paper. The 
class can create a bulletin board, hallway, or library display. 

EXTENDED ACTMTY: 

1. Have students create knock-knock jokes using their first or last name. 
Ex: Knock, knock. Who's tlwe? Annie. Annie who? Annte body home? 

2. Students can create a family shield, CTest, or coat of arms. 
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The next of lessons wifl be focus^ on the community of 
UbeityvWe and how it has changed over the years. 

The foUovving information highlight important events about the 
history of l.»)eftyyflto. Your <^ss may choose to visit the library for 
additional information. 

1. Captain Daniei Wright • Command^ a company of soldiers during the 
War of 1812. He came In 1834 and became tfie nrst white settle in Lalce 
County. 

2. George Vardin - Arri\^ in what is now Usertyvilie in the sarfy 1830's 
with Ns wife and daught^ and buttt a cabin iocmed west of the present 
Co(M Ubrary. This area, VanNn's Grove, vtas nanmd after hkn. 

3. ind^ron^tonce Grove - in 1836 Varcfin's Grove was renamed Independence 
Grove. Laice County's first church ami school house were constructs here. 

4. Ansel Brainmd • in 1836 he arrived in Utmrtyville. He married 
his first wife in 1840. She was the daughter of Dr. U.H. Foster, the first 
practicing physidan in Laice County. He {iiul {^viously iean^ the 
stonemason's trede and moved to Lake Cour^ to become a leadier. He 
taugfit untN 1853, when he bought another home in CMcago and became a 
stonemason. He laid the first flagstone sidewalics in Chicago. (They 
burned in the famous Chicago fire). Much of the masonry around the 
Chicago Water Tower was ttis woric. Ubertyville remained h^ summer 
home. He was an active ^Utfdan in l^e County. He returned to 
UbertyvHIe to live in 1867. In 1871 \m h^ped to rebuild Chicago after 
the great fire. At this time, he became an alderman in the dt/s eleventh 
ward. Shortly after, his wife, Helen, was killed in a train wrecic. In 1882 
he remarried and lived in the white mansion, the Cooic Home. His second 
wife died in 1891. In 1892 he manled her sister, Emily Barrows. He 
stayed active in pcmics. June 10, 1897, he died of a Iddney disorder. 
Emily Barrows Cooic lived until 1920, when she wUled the C(k>1( Mansion to 
the viltage for use as a UBRARY. This is the reason why the Cook 
Memorial Library and Mansion are connected. 



5. Samu^ GaHoway - In iseo this Libertyvttie debtor discovered 
underground wat^ ^ngs ttiat provkled nnedicinai cures. His research 
paved ^ ¥vay fc^ the Lttsertyvito Mnerai Sfvfrtgs CoiT^>any. 

6. Fre<Mdc Qrabbe - Bm in Qmn»n, smve6 In the War and settled 
in UhertyvUto. In 18^ he tottled the ftunous spring wansr of UbertyviHe 
and caRmI hte ccmtpany UbertyvHto mtwrsA ^»in^ Con^ny. it was 
iocaM on Ne«^»«ny Avenue. He aim) markeM Vital Water, fnm the 
suipher s^ngs, wMch claimed to cure consumptfon, asthma, bronchitis, 
and most diseases of the throat and lung. At>ana Spring vtas anomer 
cimipany tiiat iravketed the mt^. Thm Is a ccmunemmth^e stone by the 
R<M«id^td RiN^ bric^^. 

7. 18^ - IN railroad was constructed from UbertyviHe to Roundout. 
UE>«tyvHle expanded and as a result, schools, diurctms, stores, mUls, 
lunH^ yante, amJ himies were buHt 

8. John Lodce - He tMcame the first president of Ut^rtyvilte when the 
vfllage was inccvporated in 1882. 

9. North Shore Rattoad • In 1903 it was a>mpleted. The tine ¥«nt from 
L.ake Bluff to Ubertyville and Mundelein until the service was 
discontinued in 1963. 

10. Sam InsuN - In 1881 he bmune ttm secretary and finandrJ advisor to 
Thimias Edison. In 1^ he bought 160 acres of rich praMe Md near 
Ubertyville, which is now the Cui^ Estate. It was called Hawthorn Farm. 
He bought surrouncfing land and farms so his property totalled 4,000 acres. 
In 1914 he bi^ a mat^ion on the property. In 1907 he formed the 
Ccmimonwealth Ecfison Company, which provided pOM»r tor aH of Chicago. 
Insull knew how to connect etoctrical systems that could serve villages 
and farms. He was atHe to supply power to aH immunities within a SO- 
TS ntile radius of Chicago. His Hne ran from i..ake Bluff, where his small 
company, North Shore Electric, was located. With expansion, he created 
five c(mq>anies and evantuaNy merged then into one, THE RJBUC SERVICE 
COMPANY OF NORTHERN ILUNaS, in 1911. (ConmKHnmAh Ed^n, 
People's Gas Ught and Coke Company, Public Service Company of Northern 
llUnois, Middle West Utilities Company, and the Midland United Company). 
He lost his fortune during the stock market msh of the Great Depresston. 
in 1938 he visited Paris, France. Two months later, he died of a heart 
attad( in a Paris subway. (With only 8 Francs in his pocket. He could not 
be klentified for several hours after his death). Though his empire was 
tost, HIS UTILiTIES SURVIVED. 

11. Davkl Adier - He bought a pre-Civil War house on 60 acres in 
Ut^rtyviHe In 1917. This was his summer home. He was a famous 



arcWtect at the time and aided on to this home. The profwrty eventuaHy 
extandol to 240 aoes with formal garctons. By the time he cHed in 1949, 
it was a 23-room country home. He wUed the honr^ and prof^rty to the 
^age of U>erty^Ue. The ^^ge de\^ped the property to what is now 
/MUer Park and leased property to B^mok D\siUUA 70, where Adier Park 
School now stamte. in 1970 the David Ad^ Cultural Center was 
established in this home. It is used for art exhibits, mustoai 
performances, and classes for art and musfo. In additiCHi to the David 
A(fl^ Cultural Center, the property hous^ the UbertyviNe School of Folk 
and CM Time Music. 

12. John CunTO - In the 1930*8 he bought Sam InsulTs estate and upgraded 
it and started Hawthorn Meifody Farms. (Some students may have parents 
vAio visited here. A zoo, train, (arm, carriage museum, and mttdng bams 
couM be visited). He also had white deer on the estate. He buflt the Golf 
m Shopp^g Center, National Tea Company, and a ho^^ in Chfoago. He 
<^ned the Cuneo Press in 1919 to in^ve the magazine printing industry. 
He had a partnersh^ with WUHam i=landolph Hearst. He died in 1977, at 93 
years of age. He assets totalled $12,000,000. 

SUGGESTED ACTIVmES: 

1. Students can visit the Cook Home, AdIer Park, and/or Adier Cultural 
Center, or the Cuneo Estate. 

2. Students ^n take a walking tour of tne neighborhood, ok) cemeteries, 
comparing okj and new buikUngs on Milwaukee Avenue, Roddand Bridge, 
old Central School, old and new homes, etc. 

3. Studente can oeate a travel brochure for UbertyviHe today, 
highlighting points of interest. Why would people like to visit 
Libertyvllle? 

4. Studems can role play a day in the life of one of Lit)ertyville's past or 
present leaders. 

5. Invite members of the Libertyviile Hi^orlcai Society to come and talk 
to tiie dass about Ubertyvilie's past. Students can compare/contrast Itfo 
then and now. 
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6. Students can sk^h an older home with the home they live In. They can 
create a chart of skniiaritles and differences. 

7. Students am write a picture book about an important past figure in 
UbertyvWe. (Cook, Insiril. etc.) Also, they couW write an Imaginary diary 
or journal entry by one of these i^ple. 

8. After learning about one of the fonportant people of oir' past, students 
can '.lli^trate a scene from his yfe and write a sentence or two about his 
ac<»nH)nshments. These can be comfNIed in a dass b0(^. 

9. Students can w(Hk in groi4)s to buikl a mod^ of Ut^rtyvHIe in the past. 

10. Students can predict what life wUI be like in Ubertyvitle in the year 
2,000. 

11. Students can create a real estate ad for a home or business in 
Ubertyville. 

12. After generating a class list of changes in UbertyvIHe over the years, 
^udents can create songs, poems, or stories about Ubertyviiie, past or 
present. 

13. Using the list of changes in #12, have students list the advantages 
and disadvantages of the effects on Ubertyviiie. 

14. Open a new business! Have students tieMe what type of store or 
business is needed in Ubertyviiie. Students can design their own store 
front and describe what they would seH in their store. Option: ^udents 
can write stories about their new business, advertisements, or a 
television commerdal. 

15. Students can construct a class time line of Important events in 
Ubertyviiie. 



LESSONTWB.VE: MY^>iOC».DAZE 



Students will research information about their own school. 

The first school for Ubertyville was built in 1836, west of 
lyMwatikee Avenue, on is rK>w Cook Street. It was buHt by bachelors 
who thfed m the ma and cost $^.(K). Central School, locate on School 
Street, vi^ bi^ in 1886 and was a 4-room brick buikiing. A difl^nt 
school WBB buHt in 1^ because of eiq^ancHng enrolln^nt. That new 
school was d^royed and the present buikiing on School Street was built 
In 1937. 

Rockland School was built in 1926. Highland was built In 1949 to 
serve stu<tonts In grades 7 & 8. C(^>eland Manc^ was buHt in 1957, and 
Adier School was built in 1959. ButterfiekJ School was built in 1969. 

SUGGESTED ACTIVITIES: 

1. The teacher may plan an okJ-fashk>n^ school day in the classroom. 
McGuff/s readers, penmanship, games, mathematics, and other acUvtties 
can be used. 

2. Students can visit the oki school at The Grove in Glenview. Anange for 
this early in the school year. Stu<fonts wIN spend a half day in the school 
room, with "hands-on" learning experiences. 

3. Students can take a walking toio' of their school, noting additions. 
Discuss why these changes took place. 

4. Discuss the current problem of our growing school district population. 
Have students brainstorm ways of reorganizing our existing buiklings to 
meet the demands of overpopulation. 

5. Students may interview the principal, have a speaker from the 
Ubertyville Historical Society, or visit the focal library to research 
infonnatfon about their school and the changes it has experienced over the 
years. (Introduce them to the local hisfortoal information section in the 



Cook R^morlal Library.) Students can rapoit this Intormatton to other 
classes In the building, create an In^Htnational brochure about the history 
of their school, or draw pi^iwes of their school past and present. 

6. Students can create a bulletin board using Illustrations they have 
created about the history of their school. 

7. Choose itans to put in a thne (^ule for your school, to be oji^ned 100 
years from now. Have students ghre reasons for choo^ng their itoms. 

8. Precfict what your school wW looic like 50 years from now. What do 
you thM dasses win be Hke? WHI we need teachers, or will lessons be 
fully computerized, etc. 

9. Design the school of your dreams. (3-D, aerial, or drawing). Discuss 
the things students like and dislHce about the i^esent school btrilding. 
Olunchroom, gym, dassrooms, restrocMms, desks, chairs, color schemes, 
challd)oards, buHetin tK>ards, music and art rooms, pla^round, etc.) 
Brainstomn the things you would like to have In an kleal school. 

10. Have students present a play about the history of their school. They 
can presem the play to other classes In the buikJing. 

LESSON THIRTEEN: V\^ERE AM I? 

MATERIALS: 

. 5 downtown maps of Libertyville 

. 1 transparency of btown-up secttons of the Libertyville map 

showing your school boundaries. 
. Assorted overhead markers. 
. 4 Historic maps of Ubertyviile (1873) 
. Student WORKSHEET #6 

SUGGESTED ACTIVITIES: 

1. Have the class view historic maps of Libertyville. Please note that the 
top of the map is SOUTH. List the streets and maior buildings. (Main 
Street is the present Milwaukee Avenue). Ask students if they can 
kJentify any landmarks. Talk about where things are on the map and which 
landmarks can still be seen today. 



2. [»strtt>uto STUDENT WORKSHEET SIX. View a t^Bsent day map of 
ctowntown UtertyvlMe. Have students locate lakes, tt^ Des Piaines River, 
railroad tracks, roads, major highways, instruct stuctonts how to use the 
STREET INDEX, u^ng t!tm nimtt)m am) letters on the grkl. Students can 
search ior sheets that were ^^esem on the historto maps, try and find the 
greets they live on, and find the tocatton of their sdioot, or any other 
landmarks they think are interesting. 

3. Put the transparency of the portion of the l.»>ertyvttie map wlUch 
includes your school t>oundaries on the overhead. Have students locate 
th^ sdiool on this map. Identify it ¥Mh tiie overhead mark«^. Students 
can come up one at a time to identify and mark the street they live on. 

TEAOIER INFORMATION: 

You will notice that wtwre Rtes. 21 and 176 meet, the viHage is 
dhfkted into quac^Ms. EssentiaHy, each quadr:int is a school t>oundary. 
For instance, Copland is the SE com^, Rockland the SW comer, 
Butterflekl is ttie NW comer, south of the railroad tracks, and Adier is the 
NE comer, north of the railroad tracks. The exceptkm is the area east of 
Rte.. 21, north of 176, and south of the Chtoago-MHwaukee Raikoad tracks. 
The chUdren in this area attend Butterfiekl, and not Adier. (The railroad 
tracks were used as the tjoundary). The reason for this was so students 
walking to sdiool would not cross Rtes. 21 andTor 176. these were 
declared "hazardous" by the state. 

4. Guide discusston at>out District 70 school t>oundaries. Ask students 
how cMldren in 1873 (using the historic map) might have walked to 
school. What dangers, if any, would they have faced? 

Ask students how they would walk to school today. What dangers 
might students face on their way to or from school? How can these 
dangers be prevented? (Crossing guards, stop lights, busing students, car 
pooling, etc.) 
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WORK^EET SIX WHEF« AM I? 

NAME: 

Use the dowmtown map of Ubertyvttle to answer the questions. 

1. WMch emotion is the top of the map? (arde one) 

north south east west 

2. What direction is tiie MXom of the map? (Cirde one) 

north south east west 

3. Rnd Butier l^e. Which direction from Butier Lalce if St. Mary's lake? 
(Circle One) 

north south east west 

4. Which direction Is Ut>erty Lake from Butier Lake? (ardo one) 

north south east west 

5. What Is the name of the river whtoh flows through Llt>ertyville? 

6. Which two RAILROAD LINES pass through Ubertyvilte? 

1. 

2. 

7. Find Route 176. What is the local street name? 

8. FindRout9 21. What is the local street name? 
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USSHQ TO LETTERS AND NUM^S ON THE GRID, IDENTFYTHE FOUOWNG 
LOCATIONS: 

NUMBER LETTER 

9. Where do Route 176 and Roito 21 meet? 

10. Where do Route 21 and Route 137 meet? 

11. Where do Route 21 and Rockland Road meet? 

12. Where do But^rfietd Rd. and Route 176 meet? 

13. Where do Route 21 and Adier Drive nteet? 

14. What is the name of ttie street ^ur school Is on? 

15. Find the location of your school? 

16. Look at the sitrB&t Index. Rnd the name of the stmt you live on from 
the alphabetical listing. What are the grid coordinates? 

LETTER NUMBER 

17. Using grid coordinates, find your street on the map. 





LESSON FOJRTEEN: WHaS THE BOSS? 



Students wHI laam about leaders in ttieir country, states vHlage, 
TOhroi and family in these next few session. 

SUGC^STED ACTtVmES: 

1. the to define the roles of the U.S. President. Ha\« them 
determine why we need a pra^dent, and who helps the president to run the 
country. Introduce the tenn DEMTORACY to the students and tell them it is 
a form of govwnment where aH people vote and have a voice in the taw 
and how they are governed. 

Ask students if they know oth&r fbnn of government. (Monarchy, 
DtotatorsMp, Sociitfist, Commute, Martiiri Law). Students can k>ok up 
ttMe tema in the <tictionary and/or encyck>pedia and share with the 
gtmsp. You may chocm to have them work in groups to define and 
Mustrate different typ^ of government and compiks a class book. (Use 
the ymd processor • Make ex^ copies for the buHetin board) 

Dismiss with students that some coimtries change their government often, 
(ex. Recent war in the Persian Gulf, Soviet Unton, uniting of Germany). 
Ten them that our country has had the same government for over 200 
years. Because Americans came here for fr^om, we fM strongly that 
we have the poww to chan^ laws, or rule ourselves and have a voice in 
the decision making. The other brandies of the ^v«mnwit who help 
govern our country are the LEGISLATURE and the JUDICIARY. The president 
and these tfto branches ¥vork togethw in a BALANCE OF POWERS, so that 
one does not have the power or complete control over the others. 

TEACHER BACKGROUND INFORMATION: (Read or discuss with chHdren) 

NATIONAL - Each state has representatives for the people. Every state 
sends 2 senators to the Senate and a number of representatives, 
depending on the population of the state, to the House of 
Representatives. Tog^hm*, the Senate and the House of Representatives 
create the laws for our entire country, by which every state must abide, 
combined, they are called Congress. 
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The Judiciary tries the laws of our land, to malce sura they are 
oonstitutionai. When an opeiring occurs, the Supieme Court Judges are 
opfH^nt^ by the Pmident, and not ^ect^ by the public. 

The President, Congressmen, and Supreme Court Judges ail do their 
wori( in our nation's capital, Washington, D.C. The Distriet of 
Coiumbta, or D.C. was crM^ to be the hea(fc]uarters for our nation. In 
this manner, so state woukf have priority, be Jealous of another state. 

STATE - of the fifty states in our country has its own leader. caNed 
a GOVERNOR, law m^rs, and a court system. We do this because every 
state has its (m\ special needs. 

AH of the Illinois leaders meet In our siate capital, Springfield, to do 
their worlc. 

Some of the taws that the state is in charge of deal with Education, 
Highways, Taxation, and many (^hers. 

LOCAL - UbertyvHie also has leaders and law maicers. Ow iead«', the 
Mayor, is Jo Ann Edonann. Our six Trustees, or representatives, decide 
on local laws or rules. They also maite dedans ^ public paries and 
areas. (How much to pay fx>lic^nen arKl ftoemen, when new se^fmrs are 
needed, when locai roads and sidewattcs need repair, etc.) 

SCHOOL - OiT school district has leaders also. The School Board is 
responsible for major decisions concerning our scfiools and the people who 
teach and work in them, Polides Hke teacher salaries, school finances, 
hiring and firing of all school personnel, including the Superintendent, and 
the physk:ai conditions of the buikSings and grounds. The 
Superintendent is the boss of ail the schools and principals. The 
Principal is the leader of each school. He/she is responsible for decisions 
that affect the teachers and children in his/her buikling. The Teacher is 
the leader of the classroom. It is his/her responsibility to see that 
student are learning the curriculum that the School Board has approved. 





DISCUSSION Ol£STK)NS 

1. Describd how ail of the above lea<Sers are a^e/different. 

2. Why are leaders important? What would happened if there were no 
leaders In the wcHid, ouf nations, state, village, or schocNs? 
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3. Can chHdien t>e leaders? Give examples of when you have been a leader 
or when you needed a leader. 

4. In your dassroom, is it better to have the same leader, or have 
different leaders? Why or why not? 

5. Identify the leadm in your family. What are their roles? Do they 
change? Do leaders change? 



VOTING WITH YOUR FEET ACTIVITY: 



1. Have students stand together in the center of the room. 

2. The teadiers asks a series of qi»stor», one at a time. Ex: If you 
believe the principal should allow pets to visit the school, stand by the 
windows. If you believe she/he should NOT allow pets to visit the school, 
stand by the chalkboard. 

3. Teacher directs students. If they agree with the statement, they move 
to a designated area. If they disagree, they move to a different area. 

4. The teacher will ask fbr a sample response for reasons for their 
choices. 

5. After giving the reasons, the teacher directs students to return to the 
center of the room and asks a new question. 

Try this with your students, using any questions you feel are appropriate. 
These are not true-false or content questions, but OPINION questions. A 
few sample questions might t>e: 



1. Democracy is the best form of government. 

2. The principal of a school is more important than the superintendent. 

3. Mothers w^fo don't work can be good leaders in the family. 

4. Sometimes, ifs okay to break the law. 

5. Teachers and parents always know what* s t)est for children. 
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LES^FIFI^N: CREATEAPLAC^ 



You may choose to have students vrark in groi^ to create a country, 
state, or cHy of ^leta* dreams. Products may t>e shared to inviting parents 
and other dasM for an open house. You niigfit want to use the teacher 
resource create a place, published txy Educattonai Insights. 

Students can maice models, drawings, maps, etc. and Inducto creative 
writing with their products. You might want to have them create a travel 
brochiffe for ttie place of theb* dreams, to encourage o&wrs to visit them! 
They might also want to write Journal entries for what it is like to spend 
a day in thefa* new home. 

I^S^ SOO^: WHAT 1 LEARI^D 

You might want to have students create a mural of their favorite 
activity for ^s unit, to k)e disi^yed in the classroom or hallway. They 
can also write ^says or poems that can t>e compiled In a class book, or 
displayed on the buKetin board. 
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